MeXADAKYABTETCKUM KYPC
(HeAOBEK B IKCNEPUMEHTE: 3TUHECKOEe peryAMpoBaHue
3KCNEePUMEHTAAbHbIX MPAKTUK)

PasaeA 4. PasaeA 4. DkcnepuMeHTbl B
NeAarorm4eCKnx UCCA€AOBOHUAX U
oO6pa3oBATEABHOM MNpoLecce: OXXMAAHUE U
HEOOXOAMMOCTDL?

MpenoAaBaTeAb:

PoxaAecTBeHcKasa EAMdaBeTa AA@KCAHAPOBHA, ACCUCTEHT KAJOEAPLI JOMAOCOdOMM
OOPA30BAHMS



Tema 4.2. YeaoBeK B 0OpA30BATEABHOM
3KCNEPUMEHTE: UICCAEAOBATEADb, OOBEKT,
LLeAb. AHTPOMOAOIrM4EeCKoe U 3Tu4eckKkoe
U3IMEPEHMUSA NeAArorm4eCkue 3KCnepmuMeHTbl

Bonpochbl AeKuuu:

 POAb YEAOBEKAO B XOAE OOPA3OBATEABHOIO IKCMNEPMMEHTA: CYObEKT, OOBEKT,
0BPA30BATEAbHbINM MAEAA.

¢  IDTMYECKME, AKCMOAOTUYECKME M AHTPOMOAOTMYECKME M3IMEPEHMI ODPA30BATEABHOIO
BKCMEPUMMEHTA (HA MPpUMEPE IKCMNEPUMEHTOB AXK.DAAMOT, P.AXXOHCA, P.3MMBAPAO).

«  2TMKA 300071l (M.PykO, K.TUAAMTAH, HHOAAMHIC) KOK YCAOBME PEAAM3IALNMU
SKCNEPUMEHTAAbHbIX MPAKTUK B COBPEMEHHOM ODPA30BAHUMN.

* MeAnKAAM3aUMI OBDPA30BAHMA KOK GOAKTOP TPAHCADOPMALMM CTATYCOB CYObEKTOB
0OPA30BAHUSA: DTUYECKME AMAEMMbI MEANLLIMHCKOTO BMELLATEABCTBA B
0B PA30BATEAbHbBIE MPAKTUKMA.



HYeAoBEK B OOPDA30BATEABHOM IKCNEPUMEHTE

« CyOBbeKT — MCCAEAOBATEAD-
SKCMNEPUMMEHTATOP (HAYYHbIE,
0BPA30BATEAbHbBIE, MCUXOAOTMYECKME,
DCTETUYHECKME LLEAM)

* OOBEKT — MCMbITYEMbIM (PEDEHOK M
B3POCAbIMN) — OCODbIM CTATYC YH4ACTHUKA
OBOPA30BATEABHOIO 3KMNEPUMEHTA

« O6pa3oBATEAbHbIU UAEAA —
MNPEACTABAEHUI OO MAEAABHOM
PE3YABTATE, MPUDAMKEHHOM K
BbIDOXKEHHOM B TMMNOTE3E LLEAM




HYeAoBEK B OOPA30BATEABHOM
SKCNEPUMMEHTE

« JKCNepMMeHT AXeuH
DAAUOTT

MNCKYCCTBEHHOE AEAEHME HA
Y4EHMKOB HA YCMELLHbIX U
HEeYCneLUHbIX MO LLBETY FAQ3 —
3aTEM TOAYDOTrAQ3ble U
KApEerAasble NMOMEHIAUCH
MECTAMM,

«KQK Bbl MOCMEAM MPOBECTM ITOT
>KECTOKMM DKCNEPUMMEHT HOA
CBETAOKOXMMU AETbMIM))

«Bbl NPEBPATUTECH M3 YMHbIX, GPKMX,
CO3HATEAbHbIX 1 AMOMLIMO3HbIX
AOAEN B AEHMBBIX, TYMbIX U
3ATOPMOXKEHHbIX OYKBAABHO 3a 15-20
MUHYT




HYeAoBeK B OOPA30BATEABHOM
SKCNEPUMMEHTE

« JkcnepumeHT PoHa
AXOHCa

HOCTO 30MEYAIOT, 4YTO TPYNMNA MOXET
CTATb HEM-TO DOABLLMM, HEM
COBOKYMHOCTb €€ OTAEAbHbIX YAEHOB, U
NPEBPATUTLCS B OPITAHM3M, MOBEAEHUE
KOTOPOroO B KOPHE OTAMYAETCA OT
OObIYHOTO MHAMBUAYOABHOTO
MNOBEAEHMI DTUX YAEHOB. 'TPETbY BOAHA'
- DTOAPKMM PACCKA3 O rPYNMNOBOM
ABMXKEHMM, KOTOPOE CTAAO XMTb CBOEM
CODCTBEHHOM XM3HbIO, HOMHOTO
NPEB30OUAT OXKMAQHUS CBOETO
CO3AQTEAS. DKCMNEPUMEHT, AAUBLLIMMCSH
B TE4EHME HEAEAU M MOCTABAEHHbIM
AAS TOTO, YTODbI y4aLLMECH
MNPOYYBCTBOBAAM ATMOCO EPY
HALMCTCKOM [€epMAHUK, YEepECHYP
ObICTPO MPEBPATUACS B PEAABHOCTD,
NPUTIATMBABLLYIO K CeD€e MoYTK BCEX,
KTO C HEM COMNPUKACAACH




HYeAoBeK B OOPA30BATEABHOM
SKCNEPUMMEHTE

* DKCNEepPUMEHTDI
NeAOAOroB B COBETCKOM
cucreme o6pasoBaHuUs

OKCMNEPUMMEHTbI B OOAQCTH
OOPA30BAHMA U BOCTIMTAHMS HE
PA3AEAIAMCH MEXAY CODOM, TOK KAK
NPEANOAQrAAOCH, YTO PEOEHOK MOXET
OblTb OObEKTOM MOAHOLLEHHOTO
KOMMAEKCHOro HAy4YHOro AHAAM3A CO
MHOIMX CTOPOH, A, CAEAOBATEABHO,
PE3YAbLTATHI €0 PA3BUTUA MOTYT
NPOAEraTh B PA3HbIX CHOEPAX,
KOTOPbIE HE CTOUT PA3AEAATL. TAK KAK
akcnepumeHTtbl 1920-1930-x rr. CTAAM
€CTECTBEHHbIM MPOAOAXKEHMEM
METOAQ HODAIOAEHUMN,
MCMOAb3YEMOIO NEAQroramm m
BOA4YOMM B HOYOAE BEKQA, CTOUT
OTMETUTb, YTO NMOCAE PEBOAIOLLINM
HOKOMAEHHbIM OrMbIT ObIA
OPMEHTUPOBAH HA MOBTOPEHME YXKE
BbISBAEHHbIX YCMNELLIHbIX MPAKTUK.




HYeAoBEK B OOPA30BATEABHOM
SKCNEPUMMEHTE

* 3AropCk1Mn 3KCNEepPUMEHT

«3AropCkmm IKCNEPUMEHTY
30KAIOHAACSH B ODYYEHMM CAEMOTAYXMX
AETEN B 3QropCkoM (HbiHe Ceprmeso-
[TOCAOACKOM) AOME-MHTEPHATE, €ro
BEPLLMHOM CTAAQ MOMbITKA OOYy4EHMS B
BbICLLIEM Y4E€OHOM 30BEAEHUM — HA
JOAKYAbTETE NCUXOAOTMM MY —
YETBEPbIX CAEMOTAYXMX MOAOADIX
AOAEN, NpeAnpPUHATAd B 1970-X rOAQX B

CCCP. «3aropckmm 3KCNEPUMEHTY \ ‘
AOAXEH ObIA AOKQ3QATh, YTO AKOAM C
NoTEPEN CAYXA U1 3PEHUA MOTYT
YYUTbCH, O HEKOTOPbIE — MPOUTH
NPOTrPAMMY BbICLLIEFO OBPA30BAHMS
HAPOBHE CO 3PA4E€CAbILLALLIMMMU
CTYAEHTAMM.




The congenital blindness towards the
feelings of peoples and creatures
different from ourselves is the greatest
obstacle to the ethical life.

Seigfried, C. H. (1989). Pragmatism, feminism,
and sensitivity to context.




Joan C. Tronto

9TuKa 3a060Tbl

Carol Gilligan
BOUNDARIES
Kapon NmnnuraH «/IHbiMm ronocowm.

Mcuxonoruyeckas Teopus 1 passuTue = Nk
KEHLLMH> DIFEERENT i

A

Argument

Hen HopaauvHre «3abota: (heMuHHbIM noaxoan L - Eihic of
K 9TUKEe 1 MOpaJibHOMY BOCMUTaHNIO» ) | Care

Capa Papek «<MatepHanmcTcKoe MbILUNEHNE:
K NONTUKE MUpa»

a feminine approach

O>xoaH TPoHTO «[ paHuLbl Mopanu. s aaeaty
[TonuTtnyeckas aprymeHTauusa B 3awuTy
STUKIN»

NEL NODDINGS




ITUKa 3a00Tbl B 00pa3oBaHUN: OCHOBHbIE TE3UCDI
(H.HoapouHrc)

MeToaosiormsi, B OCHOBE KOTOPOW JIEXXUT €CTEeCTBEHHAas
3aboTa, nogobHaa 3aboTe maTepu o0 pebeHke

ITnyeckasa 3aboTta Kak COCTOsIHME rNTyboKOW B3anMOCBSA3M C
OPYrM YEeN0OBEKOM — COCTOSAAHME BOCMPUNMHYNBOCTH,
Hepas3pPbIBHOCTU N COCPEOOTOYEHHOCTH

OrpaHun4eHuns, CBA3aHHbIE C OnpeaMevYnBaHNEM pPeanibHOCTM,
MELLAIOT YYUTENIO N YHEHNKY NOCTPOUTL OTHOLWEHUS 3a00ThI B
paMKax OCBOEHUS KOHKPETHOWN ANCLUMINHDI

HeBO3MOXXHOCTb eauHon y4ebHoM NporpaMmmbl 1 coumanbHOM
N NpodeccunoHanbHOW andepeHumaunn

ITnka 3aboTbl B 06pa3oBaHMNM OCHOBAHA Ha OMbITe

- ~3E
E L e
—
- )
\
r
. _
h Y

‘Remind both educators and the
public that teachers are not just
instructors, but models of moral
and intellectual life’



"Now why should we do this? Why, that is, do we recognize
an obligation to care? If we were Kantians, we would trace our
obligation to reason, to a commitment that logic will not allow
us to escape. But in the ethic of care we accept our obligation
because we value the relatedness of natural caring. Ethical
caring is always aimed at establishing, restoring, or
enhancing the kind of relation in which we respond freely
because we want to do so».

(Nel Noddings. Educating Moral People. A caring alternative to character
education)

«Mo4yeMy Mbl AO/DKHbI NOCTYNaTbh TaKUM o6pasom? To ecTb, NOYEMY Mbl MPU3HAEM 0653aHHOCTL
nposBnsTb 3a60Ty? Ecnn 6b1 Mbl 6bINN KaHTUaHLaMU, Mbl 6bl cBA3anNu ceBou 06s13aTenbCcTBa C
pasyMoM, C OENCTBUSIMU, KOTOPbIE NTOrMKa He NO3BOUT NPOUrHopupoBaTb. Ho B 3TnKe 3a60Tbl Mbl
NPUHMMaeM cBou 06a3aTeNnbCcTBa, MOTOMY UTO LIEHMM CBSI3W €CTECTBEHHOW 3a060Thl. TUKA 3a60Thl
Bcerga HanpasJ/ieHa Ha YCTaHOBJIeHUe, BOCCTaHOBJIeHNe WU YCUJIeHUe TeX OTHOLLEeHUN, B
KOTOPbIX Mbl JaeM CBOOGOAHDbIA OTBET, MOTOMY YTO XOTUM 3TOro».
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9TuKa 3aboTbl O cebe.
M. Dyko «'epmeHeBTUKaA CyObeKTa»

«[loneyeHne o cebe nogpa3yMeBaAETCA U BbITEKAET U3
CTPEMJIEHNSA OCYLLECTBUTL MONUTUYECKYIO BNacTb Han
opyrumm niogbmMy. HEBO3MOXXHO PyKOBOOUTL OPYrvMMN,
HEBO3MOXXHO NPEeBPaTUTb CBOU MPUBUIIENMN B NOJINTUYECKOE
BO3ENCTBME HA OpYruX, B paunoHanbHOe OENCTBUE, HE
nposienss 3aboTbl 0 cebe. 3aboTa 0 cebe 3aHUMaeT
NPOMEXXYTOYHOE NOIOXKEHNE MEXAY MOSNUTUYECKON
npuBnIernen N NOINTUYECKNM OENCTBUEM, UMEHHO 30€ECh
BO3HMKAET NOHATNE epimeleia»

®@yko M. lepmeHeBTUKa cybbekTa // Couymno-Jloroc. M., 1991. C.288-289




Jade Nguyen (2016) «On reasons we want teachers to

care»

«Caring-about can be considered the emotion, ‘attitude
and motive’ involved in caring... This concern involves being
sensitive and attuned to the other’s needs in a way where
the carer does not put herself in the other’s position; rather
‘we consider the other’s position as the other expresses»

«Caring also involves the actuality of caring — or the caring
for another (also known as to ‘take care of’). Caring-for
involves the labour and ‘work of care that needs to be done»

Jade Nguyen (2016) On reasons we want teachers to care, Ethics and
Education, 11:3, 286-298
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On reasons we want teachers to care

Jade Nguyen®®

3UCL - Institute of Education, University College London, London, UK; ®Froebel College, University of
Roehampton, London, UK

ABSTRACT KEYWORDS

Much of the liter '( pp orts the moral developmen nh y Care ethics; caring; good
justificatio f rtea o care, where teachers should ¢ (he,r teaching; ethics; virtue
stu d t bec l l ibutes to th r mor, I educatio aring ethics; education

persons. If n sal relationship can be established, th q estiol

remains wheth er we wo Id want l eachers to car e prefer. bly ne

that does not merely i |m; ort its external normative significance into

teaching. I argue that an understanding of teachin g dmoreover of
good teaching alre dyh s embedded within it conceptions of care.
Understanding that leaching involves care would then challenge

virtue/character-based co ofthe g dt h .While thes
clarificati re modest ir p tk ng caring seriously in teachin g
h mpl ns o howw ceptual I th e goo dl l er, whi i

affects how both tea l educ and professional ethic:
mlqhtbe nderstood.

Introduction

Teachi ng| ofte described as a caring pr ofesso and as such it is suggested that teachers
should be g (Demetrulia 1994 Goldstein 2002; Hugman 2005 Noddings 1984).This is
often ;ustlﬁed n terms of students’ moral educatlon since caring is considered a morally
qood thing, it should be instilled and developed within students, and one of the best ways



ITUKa 3a00Thbl Kak
MopanbHasa gunemMmma

«Teachers are often caught up in dilemmas
between care and justice in relations to the
Other»

Bergmark, Ulrika & Alerby, Eva. (2006). Ethics of Care — a dilemma
or a challenge in education?

Ethics of Care
— a dilemma or a challenge in education?

Ulrika Bergmark® & Eva Alerby
Luled University of Technology
Sweden

ABSTRACT Every dayv there are a vast number of people within educational systems around
the world. The school can be regarded as a meetng place tor both adults and claldren with
different backgrounds and expectations. A meeung between humans means for example that
we are talking and acting together. Consciously or uncomsciously one of the factors thar
govern our actions are our values — the morals or ethics one has,

The aim of this paper is to elucidare, interpret and understand ethieal situatons in a
Swedish secondary school. To develop an understanding of this, teachers were invited to
formulate in writing their reflections on cthical simatons in their profession. The
phenomenalogy of the life-world 1s the theoretical basis in this study

During the analysis of the empirical data different themes gradually crystallised, and the
picture ot ethical situations in a school that emerged consists of three themes: Relations 1o the
Other, Conflict of Values and Ethical Maturity. The findings are discussed according to the
philosophics of Emanucl Levinas and Nel Noddings. The comprehensive understanding of the
results is that the teachers are trying to achieve ethics of care. Finally we raise the question if
ethics of care can be considered as a dilemma or a challenge in education

Key words: ethics, learning, teachers, reflections, care

Introduction

Education may be thowght of as a conste
growtl through the acquisition of knowledge, skills, understanding, and appreciation (Noddings, 2002a,
p. 283).

ellation of enconnters, both planned and wnplanmed, thar prontore

Every day there are a vast number of people within educational systems around the world. In
Swedish schools alone there are approximately 1.5 million people. This means that there are
many “constellation of encounters, both planned and unplanned”, to use Noddings term, m
schools every day. The school can be regarded as a place where both adults and children with
different backgrounds and expectations meet and leamn together. Duce to the meetings, relations
between humans become very important and there are many oppertuuities to create networks.



MeAnKaAmM3aumus KakK nposiBA€Hue
3KCMNEePUMEHTAAbHbIX NMPAKTUK B
o6pa3oBaHuU. UCNOAbL3OBAHUE
PUTAAUHA AAS AeveHus CABT B CLLA

[Tutep KoHpaA B 1975 10AY B
MCCAEAOBAHMM

«BbIABASAS TMNEPAKTUBHBIX AETEMN.
MEANKOAAMIALMA AEBUAHTHOTO MOBEAEHUN)
BbIAEAJET TO, KOK paboTtaeT
MEAMNKAAM3ALUMA — OH MPOAHAAMIMNPOBAA,
KAK LUKOAbHOS HEMOCEAAMBOCTb U
HEBHUMATEABHOCTb ObIAM
NEPENHTEPNPETUPOBAHBI KOK CUMMTOM
KOMMAEKCA (TMMNEePAKTMBHOCTMY.

you can bring patients
“out of the corner”

“Ritalin
. . . , MyOrocninnge

provides needed stimulation . . .
without euphoria or depressive redound

Peknama B CLUA,1956



MeAUKaAU3aUUna Kak NPposBA€HUE IKCNEePUMEHTAADbHbLIX NMPAKTUK

B 06pa3oBaHMU. ACNOAb3OBAHME PUTAAMHA AAS AedeHuss CABI B
CWA

* MlepBHMYHAA MAEHTUPUKALUA OTKAOHEHUS — m "OKJ: o
POAUTEAU MAU YYUTEAR 3AMEYTIOT MOBEAEHME neok, s ‘“ (
pebeHKa, He COOTBETCTBYIOLLIEE BO3PACTHbIM 4 mitaln "
HOPMAOM (CAULLIKOM MOABMIKEH, HE MOXET 4 ‘ ETALPHE e
COCPEAOTOHUTLCH). ' (O

* MHCTVITYLI.MOHCIAI:HG’I BepM¢)MKGLI.M$| — LLUIKOAQ, KAK

QreHT COLIMAABHOTO KOHTPOAA, CbMKCMpyeT MeTMAD EHMAQT OTHOCMTCH K HOPKOTUHE CKMM MPENAPATAM,
HECOOTBETCTBMNE NMOBEAECHUMA OKMACQHUNAM U C TEM XE YCMEXOM MCMOAb3YETCS AMADETAMUH (CAAEPAA,
peKON\eHAyeT O6pCITl/ITbC$I K BpCHy. AVMKCEAPWH) M AUZAEKCAMADETAMMH (BMBAHC). B Poccum

MCMOAb30BAHME PUTAAMHA 3ANPELLEHO HO 3OKOHOAOQTEABHOM
yposHe — B CLLIA OH BCe eLLe HOXOAMTCS B PA3PELLIEHHOM
0BOPOTE M HA3ZHAYOETCH B OTAEAbHbIX CAYHOSX.

e MeAMLMHCKASA KaTeropmsawmsa — Bpay (meaAmatp, MW NOCTABAEHHOM AMarHose CABT — B Poccui
MCMOAb3YETCY AMOKCETUH (CTpaTepa) — MHIMOUTOP

HCMXMOTD) CTABUT AMATHO3, NMOATBEPOXKAAA, HTO 0BPATHOrO 30XBATA HOPAAPEHAAMHA, T'YOHAOALLMH (MHTYHMB)

|—|po6/\eMQ HOCUT MEeAMLM HCKVII\;I XAPAKTEP M HOOTPOMbI (MUPALLETAM, AEHUOYT M T.A.) — HE UMEIOT

AOKQ3OHHOM 3D PEKTUBHOCTM.

(Hanpumep, «CABM)



[Toyemy 3T0 npodbArema?

B CLUA pUTAAUH HOYOAM MCMOAb3OBATb AO
NPOBEAEHMA MOAHOTO LMKAQ KAMHMYECKMX
MCCAEAOBOHMM — NPENAPAT NOKA3bIBAA

DDA EKTUBHOCTb MPU KAEYEHMM)Y AETEU B BO3PACTE
4-5 AT, COTAOQCHO COBPEMEHHBIM MCCAEAOBOHUAM,
OH AOCTATOYHO CMOKOMHO NEPEHOCUTCH AETbMM
(Hebpacka, 2010 roa), OAHAKO, BbIABAEHO, HTO MPU
AAMTEABHOM NPUEME OH BbI3bIBAET 30BUCUMOCTb.

[TOCAE CTOAO M3BECTHO — MOCAEACTBUSIMU MOTYT ObITb — HOPYLLIEHMS
CHQ, HOPYLLEHWS CEPAEYHOrO PUTMA, TOAOBOKPYXKEHMUS, MOTEPS
AMMNETUTA, YXYALLEHME 30EHUS U 3AASPXKKA POCTA.

Bce 3710 MOXET CYLLLECTBEHHO MOBAMATH HO KOYECTBO XKM3HM M BECTU
K HOPYLLEHUIM B COLIMAABHOM XM3HU YEAOBEKA. BbIAEASIOT 1

Ao de poodlerms poocamed w8 soon  Gresler convenience
NCUXOAOrMHECKHE MOCAEACTBUSA MPOUEMA PUTAAMHA, HAMPUMEDP, dovig. Onc by Rubo SR el )
- - wten ot breskdaw pronades FrICw U y medicnting of schux o o oy Sy =)
OOAbLLMIA PUCK PA3BUTUS TOEBOXHbIX PACCTOOMCTB, AEMPECCUBHbBIX eficcscquialent 10 & sasciard }0-m o e e st e
et oheth tuice a day ! feacher and school nurse 9 155 Seien o s s -

COCTOSHMM, MAPAHOMAHBIX MbICAEM W ArPECCKHBHOrO noBeAeHms. Co sk e b Y i Wi oy 0L HeTVOIVED

RITALIN-SR®

mcthylplwn\idatp HCl

BpEMEHEM — TPEDBYETCH HOPALLMBATL AO3MPOBKY M3-301 PA3BUTMSA
PE3NCTEHTHOCTM K BELLLECTBY, 4TO TpebyeT 0OpaLLeHMs K
HOPKOAOTY.

J > > ' y . T o
NG a5y LNale 825 Y A 48 N




MCNOAb3OBAHME CTYAEHTAMMU
HOOTPOMNOB AASl MOBbILLEHUS
AKAAEMUYECKOU YCNIEBAEMOCTHU

MCCAEAOBAHMS MOKA3bIBAOT, YTO 26% CTYAEHTOB OAHOIO M3
YHUBEPCUTETOB POCCUHM PETYAIPHO MPUHUMAIOT HOOTPObI AAS
MOBbILLIEHMSI YCNEBAEMOCTHU, NPUYEM Z4% 13 HUX HE UMEIOT
OOBEKTMBHbBIX MPOBAEM C YHEDOOM. DTO UAAIOCTPUPYET
MEAMNKAAM3IALMIO KAK CNOCOD YCUMAEHMA HEAOBEYECKOTO
NOTEHUMAAD PAAM AOCTMXKEHMUS BbICOKMX PE3YALTATOB.

Y 67% CTYAEHTOB, NPUHUMAIOLLIMX HOOTPOTMbI, ObIAM OTAMEYEHDbI
NoBoYHbIE 20 EKTBI — PAZAPAXKUTEABHOCTL, HEPBHOE
mcroLleHmne. Kpome 1oro, BO3HMKAET BOMPOC 00 3TUKE
(AKAAEMMYECKOTO AOTIMHIAY. CTYAEHTbI € AOCTYMNOM K
MEANKAMEHTAM MOAYHAIOT MPOEUMYLLLECTBO, YTO CTABMUT MOA,
COMHEHME CNPABEAAMBOCTb OKAAEMMHECKOM KOHKYPEHLLMM.

fapmaes A. H., Upi6eHosa H. b. K Bonpocy 06 adbdeKTMBHOCTU NPUMEHE HUI HEMPOMETADO AMYE-CKIMX
CTUMYAFTOPOB C LIEABIO MOBbILLIEHMSA KOTHUTUBHBIX BO3MOXHOCTEN OPraHm3ma // OKpyXaloLLLas CpeAad U
3A0p0Bbe HaceaeHus. — 2020. — C. 47-52. C. 49



YeAoOBEK KAK YHOACTHUK HOBOIO TUNA 3KCNEPUMEHTUPOBAHUSA —
OnoaTU4eckoro B o6pa3oBaHUU: peOEeHOK KOK SAEMEHT NeAUaTPHUYECKOM
NonyAsiLLuu

B 1977 roAy HOUMOHOABHOS KOMUCCUS MO 3ALLUMTE AIOAEN — CYOBLEKTOB BMOMEANLIMHCKMX M
NoBeAeHYeCKMX UcCcAeAoBaHMM CLUA (aHrA. National Commission for the Protection of Human Subjects

of Biomedical and Behavioral Research) NOArOTOBUAQ OTYET M PEKOMEHAALLMM MO NP OBEAEHMIO
MCCAEAOBAHMM C YHYOCTUEM AETEM MCCAEAOBAHUS C YHACTUMEM AETEN. (QHTA. Research Involving
Children)

B 1978 roay bBpmUTAQHCKOS MeAMATPUYECKAI ACCOLMALLMA TAKXE MOATOTOBUAQ (PEKOMEHAALIMM B
NOMOLLL KOMUTETAM MO DTUKE MPU PACCMOTPEHMMU MCCAEAOBAHUA C YHOACTUEM AETEM) (QHTA.
Guidelines to aid ethical committees considering research involving children)

B 2001 r. nogsmAoch pykoBOACTBO ICH E11 (R1) .KAMHMYECKME MCCAEAOBAHMA MEANLLUMHCKMX MPOOAYKTOB B
neamatpudeckom nonyaaumm. (aHrA. ICH ET11 (R1) “Clinical Investigation of Medicinal Products in the
Paediatric Population™). B pykOBOACTBE OblAM OMNPEAEAEHBI OCHOBHbIE MOAOXKEHUS PA3PADOTKM
AEKAPCTBEHHBIX CPEACTB AAG AETEN; OCBELLLEHBI OCHOBHbIE 3TUHECKME MPOOAEMbI, BOZHMKAIOLLIME B
XOAE MOATOTOBKM U MNP OBEAEHUA MEANATOMYECKOTO MCCAEAOBAHUA: MHADOPMUPOBAHHOE COTAACHE HA
Y4ACTME B MICCAEAOBAHMM, OLLEHKA CTEMEHM PUCKA AAT PEDEHKA — YYACTHMKA MCCAEAOBAHMS,
YMEHbLLIEHME BTOTO PUCKA, A TAKXE MMHUMMIALMA CTPAXA M BOAM, BO3HMKAIOLLIMX B MpOoLECCe
MCCAEAOBAHMS.



YeAoBEK KOK Y4HACTHUK HOBOFO TUMNA 3KCNEePUMEHTUPOBC
Ono3Tn4eckoro B 06paszoBaHmMn: pebeHOoK KO
NONYyASILLUM

ICHE6 B n. 4.8.8 ong
ero 30KOHHbIM MNPE

MY COrAQCUIO, ODS3C
BOAHHOIO COrAQCHIN*

CtaTtbsa 57 CemeUnHoro ka
(P ebEHOK BMNPABE BbIPAX
3ATPArMBAIOLLLETO €0 UHT
OAMMHUCTPATMBHOIO PA3!
OBA3ATEAEH, 30 MCKAIOYE

N3MmeHeHMd B CT. 22 Peae
3A0pPOBbA FPAXAQH B Poc
YCTAHOBAEHHOTO YACTbIO 2
AEECMOCOOHOCTb B MOAHO
AMLLOM, O TOKXKE AO AOCT

*PyKOBOACTBO MO HOAAEXKALLIEM K
BOA: PharmAdvisor, Bepcus rnepea




MpaBoBbie OCHOBbLI NPOBEeAEHNS OOPA30BATEAbHL
Poccunckou Pepepaumm

KOHCTUT
CtaTtbs

1. AOCTOUHCTE

MOXET ObITb O

2. HUKTO HEe AC
>)KECTOKOMY M
OOPALLLEHMIO
AODPOBOABHO
MAM MHBIM Orllb




MpaBoBble OCHOBbI MPOBEAEHUS O6PA30BATEAbHL

Poccunckou Pepepaumm

[MPMUKA3 o1 21 mas 2001 r. N 2093 OB YTBEPXXAEHWIA
COBEPLLUEHCTBOBAHUIO CTPYKTYPbLIC
1. HacTodLee lNoAoxXeHue

COAEPXKAHUSA OBOLLLET,

2. Anpobaums cTp

00LLEODPA30BATEAB

OO0LLE OBPA30BATE AbHE
SKCMNEPUMEHTAABHBIMM

3. HOpMATMBHbIE CPOKM OCE

0B LLIE OBPA30BATE AbHbIX YHOE

| CTyneHb (HQ4aAbHOE OBLLLE!

Il cTyneHb (OCHOBHOE OBLLLEE
Il ctyneHs (cpeaHee (MOAHO!
4. B xoae 3KCnepUMEHTA arl
06 LLIEOBPA30BATEAbHbIE MPC
MOATOTOBKM OOYHAOLLIMXCSH, d

TEXHOAOT MM,
5. IckAtoYeH . - Npukas MMHO
5. QKCNEePUMEHT OpraHusye

akaAemMumen oo6pasoBaHMS, O
NOBbILLUEHUSA KBAAUCPUKALUM

M3BABUBLLUMMMU XXEAQHHUE YHAC
o6LLLEeo06pasoBATEAbHbIX YHP
6. MMHUCTEPCTBO OOPA30BAH
METOAMYECKOE COMPOBOXAE
NPOTPAMMBbI; AHOAMIMPYIOT A




MpaBoBble OCHOBbI MPOBEAEHNA OOPA30BATEABHLE
Poccunckou Pepepaumm

PeaAepaAbHbIM 30KOH OT 1 anpeas 2025 r. Ne 40-¢
npodPeCCUOHAABHOIO 0OpasoBaHUs”

1 anpeasa 2025

[MpourHAT ToCyAQpPCTBE

Cratbgd 1. OBLume no

1. Hoctodwmm Peaepc
CPEAHETO NPOCOECCUOHC
YHOCTBYIOLLIMX B SKCMEPUME
SKCMNEPUMEHTA M OLLEHKOM €
2. LLleAblo 3KCneprMEHTA 4B
NPOrPAMMbI OCHOBHOTO 06
YAOBAETBOPEHME MNOTPEOHOC
KBAAMCDULMPOBAHHBIX pAaBO
3. OKCNepPMMEHT MPOBOAMUTCS
4, SKCNEPUMEHT MpeAyCMma
CNELLMAABHOIO NPABOBOIO PE
06 PA30BATEABHBIM NPOrPa
NPOrPAMMOM CPpeAHETO 06
PeAEPAAbHBIM 30KOHOM.

3. [pu NpoBEAEHMM SKCNEP
HACTOALLMM PEAEPAABHBIM
6. PUHOHCOBOE ObecneyeHu
OCYLLLECTBAFETCS 30 CHET OIoA
SKCNEPUMEHTE.

7. DKCNEPUMEHT MPOBOAMTCH




CoBpeMeHHble 06pPAa30BATEAbHbIE DKCNEPUMEHTbI

TPEHA HO MUKPOLLIKOABI

YyebHoe 3aBeAeHMe OTKPBLIAOCH B 2025/2026 y4eOHOM roay

B LLEHTPE OKpPYra [NackyoTaHK, ropoake SAm3aber-Cutm

C HOCEAEHMEM OKOAO 18 ThiCa4 YeAOoBeK, LUTAT CeBepHad
KapoAmHa. 310 NepBAd M3 MUKPOLLKOA, KOTOPbLIE BAOCTHU OKPYTa
OTKPbIBAKOT B MAPTHEPCTBE C MECTHLIMM KOMMOAHMIMM,
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Students studying at the microschool. Photo provided by Colina Bartlett,
microschool administrator for Elizabeth City-Pasquotank Public Schools.

If the microschool is successful, it will also serve as a proof of concept,
Parker says. That will enable district leaders to bring a more hands-on
learning approach into the traditional public schools, he adds.

But some parents are interested in what the microschool can do right now
for its inaugural students.

Wilson, Elijah’s mother, is as excited about the microschool as her son. She
thinks it will unlock opportunities for him.

“I want him to understand there’s so much more out there,” Wilson says.



CoBpemeHHble 06pa3oBATEAbHbIE 3KCMNEPUMEHTDI

B Poccmm Mockosckas LLUKOAG yripaBAeHUI CKOAKOBO M TIOMI'Y
NPOBEAM ODPA3OBATEAbHbIM SKCMEPUMEHT C BHEAPEHMEM HOBbIX
TEXHOAOTIMWN: BMECTO NPENOACBATEAS BbICLLIEM LLIKOAbI KYPC
«broAOTMa NOBEAEHUI HEAOBEKQ)) CTYAEHTAM COBMECTHOTO
bakaAaspumara LLIKOAbI yrnpaBAeHMd «CKOAKOBON M MPTIA
NpenoAdBAA MN-accucTteHT PoOepT. Pe3yAbTaTbl OBYYEHMUS
CPOBHUAM C YCNEXAMM TAKOTO XKe KYpCa, TA€ CTYAEHTbl OOY4YOAMUCH
C «KAQCCUYECKMM MPEMNOACBATEAEMY. AHOAM3 PE3YABTATOB, MO
MHEHUIO ABTOP OB MCCAEAOBAHMS (AabopaTtopma U LLIKOABI
ynpaBAeHMS «CKOAKOBON) M TIOMI'Y), CTABUT MOA BOMPOC

3D EKTUBHOCTb TPAAMLIMOHHBIX METOAOB OOY4YeHUA. CTyAEHTbI NN -
npodoeccopad HA 60% COKPATUAM PACCTOIHME MEXKAY CBOMMM
OTBETAMM U (DSTAAOHHBIMM 3HAHUIMMY YHEDOHbBIX MATEPUAAOB: OHM
OXBATUAM DOABLLIE TEM M3 MATEPUAAQA KYPCA, TOYHEE
MCMOAB3OBOAM HAYYHbIE TEPMMUHBI M BOAEE AETAABHO M MOAHO
BOCMPOM3BOAMAM KAIOYEBBIE MAEM KYPCA, HEM UX KOAAETU.

BbiBoa 1. U BCKpbiBaeT
«cbou B cucreMme»
BbiBOAa 2. BHeapeHuio UA
COnpoTUBNAIOTCA - BCe!
BbiBOA 3. YUUTbLCH CTANO
CJ/I0O)KHee

BbiBOA4 4. BbiurpbiBaeT ToT,
KTO YMEeT 3aZ,aBaTb
BOMPOCHI

BbiBOoA 5. Kputnyeckoe
MbilW1eHue — B geduyurte
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